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Abstract: Both Russian and Chinese governments declare current status of state-to-state relations 

as all-inclusive partnership and strategic cooperation. The development of ties between Russia and 

China, including the field of higher education, has reached its climax. The main reason for this was 

the painful break in relations between Russian universities and universities in Western countries 

after 2022 that can be compared with a new iron curtain for Russia.  

The object of the research is the development of universities in Russia and China. The subject of the 

research is a complex of factors that influenced the more successful development of Chinese 

universities compared to Russian ones. The purpose of the study is to consider a variety of factors 

that influenced more successful development of Chinese universities compared to Russian ones, 

including measures of state support conveyed through the university development programs in 

Russia and China.  

The research question is why Chinese universities managed to take leading positions in world 

university rankings, while Russian universities failed to do so. When analyzing government support 

programs for Chinese and Russian universities, information from the official websites of these 

development programs was used. The methods used were comparative analysis, analysis and 

synthesis of empirical data. The scientific novelty of the research lies in the establishment of a high 

degree of similarity in government support for university development programs in Russia and 

China, and the analysis of the factors contributing to the more successful development of the 

Chinese higher education system. 

Based on the research, it was concluded that the mechanisms for reforming higher education 

systems in Russia and China have much in common. Development programs in Russian and 

Chinese universities are also similar. Chinese universities have achieved greater success in their 

development due to the more successful development of China in general. Today China is the 

second largest economy in the world. China has the world's largest education system in the world, 

and has more opportunities to develop international cooperation. The success of Chinese university 

development programs was also influenced by a more innovative nature of the Chinese economy 

compared to Russia. The need to develop higher education in China was determined by the 

development of the Chinese economy, and was not just an isolated project determined by the 

ambitions of the country's leadership. 
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university ranking, PRC, research, commercialization, state support. 
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Introduction 

After the collapse of the USSR, Russia for several decades sought 

to be integrated into the Western educational environment, after 

2022 the concept of a “Pivot to the East” has gained importance for 

Russia. Among other Russian partners China is a standout in terms 

of its economic and political significance. In the current situation, 

China is the most economically and technologically developed 

allied state of Russia. China is the second economy in the world by 

nominal GDP. Recently, the development of ties with China, 

including those in the field of higher education, has become 

especially important for Russia.  

Studying China's rapid development in all spheres, including 

education, is of significant interest to the developing countries that 

are trying to make a similar breakthrough. The study of state 

support measures for university development programs in Russia 

and China is currently especially relevant for Russia after the 

announcement of withdrawal from the Bologna process and the 

suspension of cooperation between Russian universities and 

universities of the USA and Europe. 

The scientific novelty of the study lies in the fact that it was 

possible to establish a high degree of similarity in state support for 

university development programs in Russia and China, and to 

comprehensively consider the factors contributing to the more 

successful development of the Chinese higher education system 

compared to the Russian one. 

The object of the study is the development of universities in Russia 

and China. The subject of the study is a complex of factors that 

influenced the development of Chinese and Russian universities. 

The purpose of the study is to consider a variety of factors that 

influenced the more successful development of Chinese 

universities compared to Russian ones, including measures of state 

support conveyed through the university development programs in 

Russia and China. The research question is why Chinese 

universities managed to take leading positions in world university 

rankings, while Russian universities failed to do so. Information 

from the official websites of these development programs was 

used. The methods used were comparative analysis, analysis and 

synthesis of empirical data. 

University Development Programs in Russia  

The Russian government began to pay special attention to the 

development of higher education about 20 years ago. During this 

period, it became obvious that Russian universities could not 

compete with Western ones on a number of criteria, including the 

research sphere. Traditionally, in the USSR, the centers of research 

activity were the research institutes of the Russian Academy of 

Sciences, while universities focused primarily on education. 

Moreover, educational sphere has never been commercialized in 

the Soviet Union, the funds were provided by the state budget. The 

Russians were not accustomed to pay for the education. In 

addition, after the collapse of the USSR and the abolition of the 

planned economy, the connections between universities and the 

real sector of the economy happened to be torn apart. During a 

certain period, universities were largely underfunded. In the 2000s, 

with economic growth and the availability of funds to finance 

development programs, the Russian government faced the non-

trivial task of reforming the higher education system in accordance 

with the changing situation in the country and the desire for 

integration into the international higher education system. In 2006, 

a project aimed at creation of federal universities appeared in 

Russia. The stated goal of creating federal universities was to 

develop a system of higher professional education based on 

optimizing regional educational structures and strengthening ties 

between educational institutions of higher education and the 

economy and social sphere of the federal districts (Klyaritskaya et 

al. 2017, 55). Under this project, 10 large federal universities were 

created as a result of merging several universities by 2014. Federal 

universities receive funding at several levels - federal, regional and 

municipal. 

From 2008 to 2011 a federal project to create research universities 

was implemented in Russia. The purpose of the competition for 

participation in this project was to select universities that could not 

only organize an effective learning process, but also merge it with 

scientific research conducted at the same university. 29 universities 

received the status of research universities in Russia. In 2012, a 

five-year project “5-100” was launched, which was subsequently 

extended until 2020. The main goal of the project was to increase 

the prestige of Russian higher education and get at least five 

universities into the top 100 according to three international 

rankings: Quacquarelli Symonds, Times Higher Education and 

Academic Ranking of World Universities. Today, unfortunately, it 

can be stated that this initiative has not lived up to the expectations 

placed on it. In the QS World University Rankings for 2024, 

Moscow State University took 87th place, St. Petersburg State 

University - 315th, Bauman MSTU – 319th, RUDN University – 

342nd, Kazan Federal University – 396th. This is not even the 

result of a break in relations with Western universities that has 

occurred in recent years, as universities involved in the program 

did not show significant growth in rankings throughout the entire 

period of the program’s implementation (University Rankings n.d). 

From 2016 to 2017 a project of flagship universities was 

implemented in Russia. A flagship university is a university 

created after merging several existing higher education institutions. 

A flagship university is aimed at focusing on supporting the region 

by providing the local labor market with highly qualified 

specialists, as well as solving pressing problems of the regional 

economy. In total, 34 flagship universities were created in Russia. 

Both projects, the creation of federal universities and the creation 

of flagship universities, were aimed at integrating the scientific and 

educational activities of universities into the economies of regions 

and districts. In 2021, the university development project “Priority 

2030” was launched (Sociocenter 2024). The project included a 

significantly larger number of universities than its predecessor 

projects. The stated goal of the program is to form more than 100 

progressive modern universities in Russia by 2030 – centers of 

scientific, technological and socio-economic development. The 

project is quite flexible; universities elaborate their own 

development programs, which are reviewed by expert 

commissions. Based on the results of the review of the universities 

taking part in the project, federal experts make their 

recommendations; every year the development programs are 

supplemented and can be adjusted (Sociocenter 2024). All of the 

above projects require additional funding for universities 

participating in the programs. It can be summarized that the 

Russian government has been initiating comprehensive university 

development programs for about 20 years, mainly using the 

experience of the developing universities in other countries, 
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focusing on the criteria that form the basis for evaluating 

universities, adopted in most countries of the world.  

In 2011 and 2012, two Russian universities entered the top 400 

rankings. In 2018, Moscow State University improved its position 

compared to 2011 and took 95th place in the ranking. The 

significant progress of Moscow State University is associated with 

the growth of its academic indicators and reputation among 

employers; the data on the indicator “the share of foreigners in the 

total number of students” has also improved (Abakumova 2020). 

Tomsk State University showed the most significant growth by 104 

points in 2016, becoming 377th in the QS ranking. The Moscow 

Institute of Physics and Technology showed the second most 

important result: it rose in the ranking by 80 points and took 350th 

place in the ranking. Russian universities that were included in the 

QS rankings in 2011 had low indicators for “the share of foreigners 

in scientific research and teaching staff” and “the number of 

citations per staff member”. Since 2017, the pace of 

internationalization has improved, and the share of foreign students 

and foreign teachers has been increasing (Abakumova 2020). 

The success of these initiatives can be considered relative: on the 

one hand, some positive changes are evident in most universities; 

several universities have significantly improved their positions in 

world university rankings; on the other hand, Russian universities 

still occupy very modest positions in these rankings. 

University Development Programs in China 

The experience of implementing university development programs 

in China is obviously of interest, since over the past decades, 

Chinese universities have significantly improved their positions in 

international university rankings. In the QS World University 

Rankings 2024, 5 Chinese universities are included in the top 100 

universities, 29 Chinese universities are included in the list of the 

500 best universities in the world (University Rankings n.d). China 

began to pay attention to the development of universities in 

accordance with world standards approximately 10-15 years earlier 

than Russia. The main provisions for reforming higher education in 

China were developed in 1993 and were as follows: 

education has been recognized as a strategic priority of the country; 

government funding remains predominant, but must be 

supplemented by funds from other sources; a special fund to 

provide financial support to 30 leading universities was created 

(Chebanenko 2013, 259). 

It is important to note, that education in the PRC was no longer 

viewed as a secondary sphere; it was recognized as a productive 

force. Chinese economists calculated the return on investment in 

education. The results obtained show that the return on investment 

in education significantly exceeds the return on investment in fixed 

assets. Therefore, education was no longer financed on a residual 

basis (Chebanenko 2013, 259). The growth in the efficiency of 

Chinese universities was largely influenced by comprehensive 

programs of government support for universities in China – 

‘Project 211’ and ‘Project 985’.  

Launched in 1995, ‘Project 211’ was Chinese government’s first 

major reform-era program to promote Chinese higher education 

and internationalize it. The goal of this project is to raise its 

member universities to international academic standards by the end 

of the 21st century. The project got its name from the abbreviation 

of the 21st century and 100 universities. About 100 Chinese 

universities were initially selected for priority funding under this 

program. These universities were to become leading universities of 

“international standard” by the turn of the century. The selected 

universities were mainly concentrated in Beijing, Shanghai, and the 

East Coast of China. The selected universities were to achieve high 

international standards in both teaching and research, and thus 

serve as models for other universities in China. This project was 

followed by ‘Project 985’, which was officially launched in May 

1998 on the centennial anniversary of Peking University. This 

program is aimed to create elite universities from the 39 

universities of ‘Project 211’ (Ahlers, Christmann‑Budian 2023).  

In 2009, the Chinese government formally announced the so-called 

‘C9 League’, the first most prestigious universities of the ‘Project 

985’, the goal of which was to create an elite group of Chinese 

universities, share their resources, and attracting the most talented 

students from all over the world (Guruleva 2020). These 

universities, which occupied leading positions in national and 

international rankings, received continuous government support 

(more than half of all funding allocated under the ‘Project 985’) 

(Guo 2020). Increasingly attracting attention outside China, they 

were supposed to form a network as China’s ‘Ivy League’ and 

recruit the world’s most talented students. The ‘C9 League’ 

members managed to quickly increase their research output, 

especially in terms of publications, further improving their 

positions in international university rankings. The government's 

intensive investment in building high-performing elite educational 

institutions has clearly paid off. 

Investments in facilities and scientific developments in universities 

included in these projects amounted to 54% and 72% of total 

capital investments in all Chinese universities. In addition, 

universities participating in the projects were able to win the vast 

majority of scientific grants and carry out more than 2/3 of all 

major scientific research in the country (Chebanenko 2013, 261). 

The allocated funds were also used to improve the qualifications of 

teachers, many of whom were able to undergo advanced training 

abroad. Project 211 included 3 main tasks:  

1. Improve the general condition of its member universities;  

2. Develop key areas of scientific knowledge;  

3. Build a system of innovative information infrastructure 

(Abakumova 2020). 

As part of the implementation of ‘Project 211’, the Chinese 

computer network for educational and scientific research 

(CERNET-China Education and Research Network) and the 

academic information library system for Chinese higher education 

(CALIS China Academic Library & Information System) were 

built (Yuan 2016, 173). In addition, a system for the collective use 

of equipment and university resources (China Education Resource 

System. CERS) was developed. By 2011, ‘Project 211’ had created 

1,073 key scientific branches at universities. The implementation 

of Project 985 led to a significant increase in the number of 

graduate students in China: from 9,000 in 1999 to 40,000 in 2007. 

Of these, more than 50% studied at universities included in the 

‘Project 985’. The result of the implementation of these projects 

was also that from 1998 to 2006, the total area of universities in 

China increased by 2.6 times, the area of classrooms and 
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classrooms increased by 3.8 times, and the total cost of scientific 

equipment increased by 4.8 times (Yuan 2016, 177). 

Universities included in the 985 Project show a high degree of 

internationalization, including high academic mobility among 

students and teachers, internationalization of curricula and 

programs, and an increase in the number of joint scientific research 

(Ramírez-Castañeda 2020, 649). As for the universities that were 

included in the ‘Project 211’, but could not get into the ‘Project 

985’, the degree of internationalization of the educational process 

in them turned out to be less, the emphasis was placed on the 

academic mobility of teachers and the internationalization of 

curricula (Ramírez-Castañeda 2020, 649). 

Another direction of the policy of reforming the higher education 

system in China has been the active merger of higher educational 

institutions, including large universities with each other. In total, 

708 universities were merged into 302 universal universities (Li 

2023). The reforms of the higher education system in China have 

demonstrated effectiveness. In 2015, Xinhua University took 25th 

place (Abakumova 2020). Today, Peking University ranks 17th in 

the QS World University Rankings, Tsinghua University is 25th, 

and Zhejiang University is 44th. The 50th and 51st positions are 

occupied by Fudan University and Shanghai Jiaotong University 

(University Rankings n.d). 

Separately, it is worth mentioning Hong Kong universities, which 

are taken into account separately from universities in mainland 

China in the ranking. 26th - position in the QS World University 

Rankings is occupied by the University of Hong Kong, 47th - 

Chinese University of Hong Kong, 60th - Hong Kong University 

of Science and Technology, 65th - Hong Kong Polytechnic 

University, 70th - City University of Hong Kong (University 

Rankings n.d). They were not included into the development 

programs implemented by the Chinese government but already had 

what mainland Chinese university were looking for – high level of 

internatiolization, academic culture, developed economy of the 

region and hi-tech industrial neighborhood in Guangzhou and 

Shenyang.  

After the end of Project 985 in 2013 and a transition period, in 

2018 China launched another program, the Overall Plan for 

Coordinately Advancing the Construction of World-Class 

Universities and First-Class Disciplines (Double First-Class 

Initiative), which runs until 2050. The Double First-Class project 

differs from Project 985 and Project 211, but has the same goal of 

raising the international profile of Chinese education. The list of 

universities was released through a series of competitive selections, 

peer review, and government assessment in the form of a periodic 

selection process that was supported and approved by the State 

Council, the Ministry of Education, and the Ministry of Finance. 

The initiative combined two tracks: elite universities (most of the 

institutions that were former participants in Project 985) with an 

institutional focus on advancing leading disciplines or research 

areas. This combined approach was similar to Germany’s 

Excellence Initiative, which began in 2005 and was closely 

followed by China (Liu, Turner, Jing 2019). Although the Ministry 

of Education, the Ministry of Finance, and the National 

Development and Reform Commission of China did not provide 

detailed information on the criteria and selection process for the 

Double First-Class project, it was reported that both the 

performance of national experts and the rankings of the most 

famous foreign universities were considered (Zhao 2018). 

Overall, Chinese universities have steadily risen in international 

university rankings since 2000, with so-called elite Chinese 

universities occupying leading positions in world rankings. 

Although other factors may have played a decisive role in the 

government's choice of which universities to prioritize, references 

to global measurement standards and rankings were used to lend an 

"aura of legitimacy" and objectivity to the selection (Perry 2020). 

Thus, the highly centralized resource allocation mechanism quickly 

led to a “Matthew effect” with Chinese characteristics: if strong 

universities improve their rankings, they will also receive more 

resources and will obviously continue to improve their 

performance and achieve success in assessment and ranking. The 

Chinese government not only used international measurements and 

rankings for domestic decision-making and resource allocation, but 

also set targets for its universities to participate in world rankings. 

While the first two decades of reform focused on building ideal 

national infrastructures for scientific research and higher education, 

the logic of cascading government planning and support, 

competition promotion, performance assessment and ranking was 

fully adopted as a strategy to become a global scientific power with 

world-class universities (Ahlers Christmann‑Budian 2023). 

The government has increasingly encouraged Chinese universities 

to compete for top rankings and to meet state-set goals on a global 

scale. Through the ongoing Double First-Class Initiative, 

provincial governments are now setting specific targets for a 

certain number of universities to achieve Double First-Class status 

and a certain number of university disciplines to achieve World 

First-Class status by 2050. On the one hand, Chinese universities 

strive to comply with global principles of higher education 

governance and research cooperation; on the other hand, 

comprehensive policy scientometrics and multi-level performance 

assessment and government support closely link universities to 

state STI policy structures. In addition to material factors, a 

prerequisite for the rapid introduction of world rankings in China 

may also be the striking prevalence of statistics, evaluation and 

competition in Chinese government and politics, if not in society as 

a whole (Liu 2009). 

Since the beginning of the reform era in the 1980s, China has 

adopted quantitative criteria for measuring scientific performance 

used internationally and integrated them into a highly centralized 

domestic policy structure in which universities play a significant 

role. As a result, Chinese universities have come to be evaluated 

twice: globally and domestically. With a long history of 

quantitative performance assessment and intense competition for 

government support, China has developed a strong incentive 

structure for Chinese universities to participate in the global 

ranking game. The rise and consolidation of Chinese institutions in 

the most prominent rankings in recent years is the result of 

intensive and targeted efforts by Chinese science policy strategists 

and university leaders to promote precisely the methods and 

metrics needed to succeed in these rankings. 

Methods 

The systematic literature review was conducted within the Russian 

Index of National Citation database. The search was conducted 

searching for the following phrases: ‘Russian universities 
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development programs’ and ‘Chinese universities development 

programs. The search for these phrases was conducted within titles, 

abstracts and keywords in September 2024 without any limitation 

in the search time-span covering publication up until that month. 

Further exclusions were performed by qualitative analysis of 

research abstracts in order to select articles that research 

similarities and differences of Russian and Chinese universities 

development programs by using website analysis as the primary 

method. The research was then limited to publications in the 

research area of education. The study utilized Qualitative 

Comparative Analysis (QCA) in comparing the educational 

systems of Russia and China, which was introduced by Charles 

Ragin in the 1970s and gained prominence in monitoring and 

evaluation. The purpose of the study was to compare Russian and 

Chinese universities development programs and analyze the factors 

that influenced the more successful development of Chinese 

universities compared to Russian ones, including measures of state 

support conveyed through the university development programs in 

Russia and China. The research question is why Chinese 

universities managed to take leading positions in world university 

rankings, while Russian universities failed to do so.  

The scientific novelty of the study lies in the fact that it was 

possible to establish a high degree of similarity in state support for 

university development programs in Russia and China, and to 

comprehensively consider the factors contributing to the more 

successful development of the Chinese higher education system. 

Results 

In general, the reforms carried out by the Russian government are 

quite similar to the reforms carried out in China. The table below 

clearly demonstrates similar initiatives for the development of 

higher education systems in China and Russia. 

Table 1. Comparison of Russian and Chinese educational initiatives 

 Initiatives in China Program 

Launch 

Year 

Corresponding initiatives in Russia  Program 

Launch 

Year 

1 State Key Laboratories 1984 Research Institute 2008   

2 Project 211 1995 Federal university 2006  

Core university project 2016  

Priority-2030 Program 2021 

3 Project 985 2009 Project «5/100» 2012  

4 Double First Class 2018 n/a 
-  

 

In both Chinese and Russian programs, the mechanisms for 

developing universities and increasing university rankings are quite 

similar, they include, among other things:  

- Consolidation of several universities into large universities.  

- Priority funding for large leading universities.  

- Separate funding for top universities with the aim of their 

inclusion in world university rankings.  

- Comprehensive development of research activities of universities.  

- Attracting leading scientists, including foreign ones.  

- Commercialization of research and educational activities of 

universities. 

- Connection of research activities of universities with regional 

economies.  

- Material incentives for publications in highly rated journals by 

faculty.  

- Integration into the international system of higher education. 

It would be unfair to say that China has achieved great success 

only through large financial injections. The analysis of projects 

carried out by the Ministry of Science and Higher Education of the 

Russian Federation shows that all initiatives are in line with global 

trends in the development of universities, the designated goals and 

priorities are consistent with the development guidelines of the 

world's leading universities. It would also be inappropriate to assert 

that the Russian government set some incorrect guidelines, used 

the wrong mechanisms, or allocated insufficient funding. We also 

see that projects replaced each other, adapting to changing realities. 

In this case, the obvious conclusion is that the problem lies not 

only in the content of the higher education reforms being carried 

out in Russia or insufficient quality of management, but in factors 

on which these reforms have no influence. The higher education 

systems in Russia and China do not exist in a vacuum, but in their 

own countries with their own realities.  

Discussion 

Speaking about the success of Chinese universities in world 

university rankings, it is worth noting that along with 5 Chinese 

universities included in the top 100, there are also 5 Hong Kong 

universities, which are taken into account separately from 

universities located in mainland China. These Hong Kong 

universities practically did not participate in any development 

programs initiated by the Chinese government, and there are as 

many of them in the top 100 as universities in the mainland China. 

It seems obvious that Hong Kong universities could occupy such 

high positions in the rankings due to the high degree of integration 

into the international academic community of developed countries, 

which is not least due to the widespread use of English in Hong 

Kong. Both Russia and mainland China have a low prevalence of 

English, including in the academic environment, which means a 

significant obstacle to integration into the global educational and 

scientific environment. According to some estimates, about 98% of 
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scientific research is published in English (Ramírez-Castañeda 

2020). 

Isolation from the world scientific community is a serious obstacle 

to the development of science in Russia, and we are not talking 

about a sharp deterioration in relations with Western countries in 

recent years; a similar situation could be observed over 20 years 

ago. In both Russia and China, the teaching staff generally has a 

fairly low level of English proficiency and, accordingly, has the 

opportunity to follow the latest research in their field of 

knowledge, communicate with their colleagues from other 

countries, and publish in leading world journals. However, if China 

still strives for internationalization, then in Russia this trend is not 

so obvious. 

By 2002, the number of Chinese working in joint ventures or 

wholly owned by foreigners reached 2.7 million (Frezghi, Tsegay 

2019, 644). The need for professionals has led to the need to train 

the necessary specialists abroad, as well as to develop their 

universities and establish their connections with the best Western 

universities. 

By 2015, China managed to reach third place in the world in terms 

of the number of foreign students studying in the country, their 

number by this time had reached almost 400,000, mainly due to the 

development of international relations by Chinese universities with 

foreign partners (Frezghi, Tsegay, 2019, 645). The number of 

Chinese students studying abroad by 2015 exceeded half a million, 

most of them in economically developed countries – the USA, 

Canada, Great Britain, Australia, Japan and South Korea (Frezghi, 

Tsegay 2019, 650-651). Universities in China actively participate 

in exchange programs. Internationalization has become the key to 

the development of higher education in China (Frezghi, Tsegay 

2019, 645). 

It seems obvious that academic standards and academic ethics 

characteristic of Western academic institutions also played a 

significant role in the success of Hong Kong universities. 

Unfortunately, we can note the desire of many Russian universities 

to achieve only formal targets, and not deep transformations. 

Speaking about the success of Hong Kong universities, it is worth 

noting that Hong Kong universities have a competitive advantage 

in the transfer of science and technology to the innovation system 

of Southern China. This allows them to build innovation capacity 

in Shenzhen and Guangdong. Recently, Hong Kong universities 

have established a number of research institutes in Shenzhen 

(Boudrina 2019, 66). The Chinese economy as a whole has been 

characterized by a rapid pace of development in recent years, 

including due to high-tech industries. Chinese universities have 

more opportunities to commercialize their scientific and technical 

development compared to Russian ones. The commercialization 

rate of patents obtained by universities in China is only 5% . In 

Russia, this figure does not exceed 2% (Kulyagina 2020, 618). The 

income from innovation activities of Russian universities is 

extremely low (Kulyagina 2020, 629). At the same time, it is worth 

mentioning that the low degree of commercialization of patents 

obtained by universities is a characteristic feature of all developing 

economies, including China, Brazil and Russia (Gu 2023). 

In addition, it is obvious that the Chinese economy is much larger 

than the Russian one, so the Chinese government can afford to 

spend significantly more on education. Another important factor is 

that China began implementing university development initiatives 

earlier, in some cases more than 20 years earlier. China's 

population is almost 10 times larger than Russia's; China has 

higher growth potential, the potential to increase universities and 

the number of students. If in Russia there are currently about 750 

universities and about 4 million students, then in China there are 

about 3,000 universities and about 45 million students. The higher 

education system in China is, in principle, the largest in the world 

(Ministry of Education of PRC 2021). 

Conclusion  

In both Russia and China, the governments of these countries play 

a leading role in the development of higher education. Both 

countries are making the transition from the Soviet education 

system to the Western model. Both countries had a number of 

similar problems in their higher education systems that needed to 

be overcome. China began the reform of its higher education 

system in its country earlier and spent a larger amount of money on 

its implementation. At the same time, the very mechanisms for 

reforming the higher education systems in Russia and China have 

much in common. The development programs of Russian and 

Chinese universities are also fundamentally very similar. The 

authors come to the conclusion that the success of development 

programs for Chinese universities was influenced by the innovative 

nature of the Chinese economy; more precisely, these 2 trends are 

interdependent. Chinese universities, compared to Russian ones, 

have more opportunities to commercialize their activities. The 

number of universities in China exceeds the number of Russian 

ones by 6 times, the number of students is more than 10 times 

higher, and China’s growth potential is higher. Accordingly, the 

opportunities for leading Chinese universities to attract talented 

students are higher. China's higher education system is the largest 

in the world. China now has greater capacity to internationalize its 

higher education system. So, the question is why Chinese 

universities managed to take leading positions in world university 

rankings, while Russian universities failed to do this - initially 

contains some bias towards China, characteristic of the times of the 

late USSR, when Russia dominated in almost all spheres in relation 

to China. The position of China and Russia on the world stage has 

changed. Today China is the second economy in the world. China 

has the world's largest education system in the world, and has more 

opportunities to develop international cooperation.  

Acknowledgement: The study was supported by Blagoveshchensk 

State Pedagogical University internal grant program 

References 

1. Abakumova Natalia, Xu SiSi (2020). Entry and Promotion of 

Universities in the World Rankings: the Russian and Chinese 

Experience. Tomsk State University Herald, 452 p., pp. 181–

185 DOI: 10.17223/15617793/452/22.  

2. Ahlers, Anna L., Christmann‑Budian Stephanie. (2023). The 

politics of university rankings in China. Higher Education. 

Nr. 86, 751–770. Retrieved September 13, 2024, from 

URL:https://www.researchgate.net/publication/369791007_T

he_politics_of_university_rankings_in_China. 

3. Boudrina Elena, Xu C. (2019). Innovation in the Higher 

Institution in China as a Basis for Educational System of the 

Country. Economics, Law, Innovations. Nr.3. 64–68.  

4. Chebanenko E. (2013). State Financing and Higher 

Educational Institutions Differentiation Policy as the Basis for 

https://www.researchgate.net/publication/369791007_The_politics_of_university_rankings_in_China
https://www.researchgate.net/publication/369791007_The_politics_of_university_rankings_in_China


 ISAR J Mul Res Stud; Vol-3, Iss-4, 2025 

 

18 
 

Higher Education Modernization in PRC. The Proceedings of 

the Russian Presidential Academy of National Economy and 

Public Administration North-West Institute of Administration. 

Nr 1. 258-262. – EDN TQNAPB.  

5. Frezghi, Tesfaldet & Tsegay, Samson. (2019). 

Internationalisation of Higher Education in China: A Critical 

Analysis. Social Change. 49. Pp. 643-658. 

10.1177/0049085719886693. 

6. Gu, Jiafeng. (2023). Commercialization of academic patents 

in Chinese universities: Antecedents and spatial spillovers. 

Heliyon. V. 9. Issue.3. e14601.10.1016/j.heliyon.2023.e14601. 

7. Guo Congbin China’s Elite Tertiary Education. (2020). 

International Higher Education. Nr. 104 Autumn    Pp. 30-31 

Retrieved September 13, 2024, from 

https://www.internationalhighereducation.net/   

8. Guruleva Tatiana. (2020). PRC Universities: Contemporary 

Position and Strategy of Global Development till 2035. Volga 

State University Herald. History. Regional Studies. 

International Relations. Nr. 2. 185-197.  

9. Kliaritskaia I.L., Gurenko-Vajcman M.N., Maksimova E.V., 

Moshko Y.A. (2017). The Federal Universities in the Russian 

Federation: the Implementation of the Project into Practice. 

Crimea Therapeutical Journal. – Nr. 2(33). 55-63. – EDN 

YLITKH.  

10. Kulyagina, E & Kolozhvari, Yu & Koval, S. (2020). An 

Analysis of the Forms of Commercialization of Intellectual 

Property Objects of Higher Education Institutions: Russian 

and International Experience. Proceedings of the 

International Scientific Conference "Far East Con" (ISCFEC 

2020) 10.2991/aebmr.k.200312.089.  

11. Li, M., B. Qin, and Y. Bai. (2023). History and Reality of the 

Chinese Model of Higher Education Development from the 

Perspective of University Mergers. Historia Provinciae. the 

Journal of Regional History. vol. 7, No. 2. 527–75. Retrieved 

September 13, 2024, from https://doi.org/10.23859/2587-

8344-2023-7-2-4  

12. Sociocenter (2023). Priority 2030. Retrieved September 13, 

2024, from  https://priority2030.ru/  

13. Ministry of Education of PRC (2021). List of National 

Colleges and Universities. Ministry of Education of the 

People’s Republic of China. Retrieved September 13, 2024, 

from 

https://web.archive.org/web/20220110164613/http://www.mo

e.gov.cn/jyb_xxgk/s5743/s5744/A03/202110/t20211025_574

874.html   

14. Liu, Q., Turner, D., & Jing, X. (2019). The “Double First-

Class Initiative” in China: Background, implementation, and 

potential problems. Beijing International Review of 

Education. Nr. 1, 92–108. 

15. Liu, X. (2019). The mirage of China: Anti-humanism, 

narcissism, and corporeality of the contemporary world. 

Berghahn Books.    

16. Perry, E. J. (2020).  Educated acquiescence: How academia 

sustains authoritarianism in China. Theory and Society. Nr. 

49(1), Pp. 1–22. 

17. University Rankings (n.d). QS World University Rankings 

2024: Top global universities. Retrieved September 13, 2024, 

from  

https://www.universityrankings.ch/results?ranking=QS®ion=

World&year=2024&q=Russia   

18. Ramírez-Castañeda, V. (2020) .Disadvantages in preparing 

and publishing scientific papers caused by the dominance of 

the English language in science: The case of Colombian 

researchers in biological sciences. PLoS ONE 15(9): 

e0238372. https://doi.org/10.1371/journal.pone.0238372  

19. Yuan, Fanfan (2016). University Education Modernization 

Projects in China. Tyumen Regional State Institute for the 

Development of Regional Education Herald. Nr. 2(34). 171-

175. – EDN WLAVPP.  

20. Zhao, L. (2018). China’s world-class 2.0: Towards more 

institutionalized and participatory policymaking? The 

Copenhagen Journal of Asian Studies. Nr. 36(1), 5–27. 

21. Kukharenko, S., Kukharenko, N., Zelezinskaya, L., 

(2025). Growing Popularity of Russian-Chinese Double 

Degree Diplomas in Russia. ISAR Journal of 

Multidisciplinary Research and Studies, 3(4), 1-8. 

 

https://priority2030.ru/
https://doi.org/10.1371/journal.pone.0238372

